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Te Kura o te Tauawa Halswell School

Members of the Board
For the year ended 31 December 2025

Name Position How Position Gained

Term 

Expired/ 

Expires

Rob Dixon Presiding Member Elected Sep 2028

Stuart Cameron Principal ex Officio

Dean Roulston Parent Representative Elected Sep 2028

Ralph Hobbs Parent Representative Elected Sep 2028

Yoonha Park Parent Representative Elected Sep 2028

Simon Carter Parent Representative Elected Sep 2028

Katrina Hemsley-McLauchlan Parent Representative Elected Sep 2028

Kate Heveldt Staff Representative Elected Sep 2028

Natasha Buckby Parent Representative Elected Sep 2025

Michelle Bishop Parent Representative Elected Sep 2025

Sarah Robb Parent Representative Elected Sep 2025

Claire Harris Parent Representative Elected Sep 2025

Sahil Oberoi Parent Representative Elected Sep 2025

Michael Ruffell Staff Representative Elected Sep 2025
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Te Kura o te Tauawa Halswell School

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2025

2025 2025 2024

Notes Actual

Budget 

(Unaudited) Actual
$ $ $

Revenue

Government Grants 2 6,893,174      6,238,151      6,561,897      

Locally Raised Funds 3 612,910         566,040         680,993         

Interest 71,691           40,000           80,995           

Gain on Sale of Property, Plant and Equipment -                 -                 715                

Total Revenue 7,577,775      6,844,191      7,324,600      

Expense

Locally Raised Funds 3 106,770         112,040         164,146         

Learning Resources 4 5,198,648      4,539,330      4,698,815      

Administration 5 300,634         308,337         262,019         

Interest 2,975             -                 2,802             

Property 6 1,755,137      1,877,579      2,003,065      

Loss on Disposal of Property, Plant and Equipment 7,792             -                 5,991             

Total Expense 7,371,956      6,837,286      7,136,838      

Net Surplus  for the year 205,819         6,905             187,762         

Other Comprehensive Revenue and Expense -                 -                 -                 

Total Comprehensive Revenue and Expense for the Year 205,819         6,905             187,762         

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying 

notes which form part of these financial statements.
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Te Kura o te Tauawa Halswell School

Statement of Changes in Net Assets/Equity
For the year ended 31 December 2025

2025 2025 2024

Notes Actual
Budget 

(Unaudited)
Actual

$ $ $

Equity at 1 January 1,834,340      1,834,340      1,568,700      

Total comprehensive revenue and expense for the year 205,819         6,905             187,762         

Contribution - Furniture and Equipment Grant 49,920           -                 1,029             

Contribution - Te Mana Tūhono -                 -                 76,849           

Distributions to the Ministry of Education 17 (1,177)            -                 -                 

Equity at 31 December 2,088,902      1,841,245      1,834,340      

Accumulated comprehensive revenue and expense 2,088,902      1,841,245      1,834,340      

Equity at 31 December 2,088,902      1,841,245      1,834,340      

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which 

form part of these financial statements.
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Te Kura o te Tauawa Halswell School

Statement of Financial Position
As at 31 December 2025

2025 2025 2024

Notes Actual

Budget 

(Unaudited) Actual
$ $ $

Current Assets

Cash and Cash Equivalents 7 403,315         134,518         207,574         

Accounts Receivable 8 468,065         320,935         320,935         

GST Receivable -                 2,196             2,196             

Prepayments 77,586           33,338           33,338           

Inventories 9 3,585             2,677             2,677             

Investments 10 1,496,073      1,252,627      1,252,627      

2,448,624      1,746,291      1,819,347      

Current Liabilities

GST Payable 21,684           -                 -                 

Accounts Payable 12 499,870         340,516         340,516         

Revenue Received in Advance 13 164,287         216,407         216,407         

Provision for Cyclical Maintenance 14 -                 56,238           -                 

Finance Lease Liability 15 23,713           22,323           22,323           

Funds held in Trust 16 33,600           (48)                 (48)                 

Funds held for Capital Works Projects 17 213,443         15,214           15,214           

956,597         650,650         594,412         

Working Capital Surplus 1,492,027      1,095,641      1,224,935      

Non-current Assets

Property, Plant and Equipment 11 758,816         828,782         737,621         

758,816         828,782         737,621         

Non-current Liabilities

Provision for Cyclical Maintenance 14 122,946         49,668           94,706           

Finance Lease Liability 15 38,995           33,510           33,510           

161,941         83,178           128,216         

Net Assets 2,088,902      1,841,245      1,834,340      

Equity 2,088,902      1,841,245      1,834,340      

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of 

these financial statements.
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Te Kura o te Tauawa Halswell School

Statement of Cash Flows
For the year ended 31 December 2025

2025 2025 2024

Note Actual

Budget 

(Unaudited) Actual
$ $ $

Cash flows from Operating Activities

Government Grants 1,548,623      1,418,184      1,491,951      
Locally Raised Funds 328,386         300,040         417,549         

International Students 235,988         266,000         270,293         
Goods and Services Tax (net) 23,880           -                 1,232             
Payments to Employees (981,534)        (992,300)        (973,315)        

Payments to Suppliers (832,588)        (833,819)        (821,526)        

Interest Paid (2,975)            -                 (2,802)            

Interest Received 74,178           40,000           79,954           

Net cash from Operating Activities 393,958         198,105         463,336         

Cash flows from Investing Activities

Proceeds from Sale of Property Plant & Equipment -                 -                 715                

Purchase of Property Plant & Equipment (215,709)        (271,161)        (155,819)        

Purchase of Investments (243,446)        -                 (290,160)        

Net cash (to) Investing Activities (459,155)        (271,161)        (445,264)        

Cash flows from Financing Activities

Furniture and Equipment Grant 49,920           -                 1,029             

Distributions to the Ministry of Education (1,177)            -                 -                 

Finance Lease Payments (14,649)          -                 (14,547)          

Funds Administered on Behalf of Other Parties 226,844         -                 15,166           

Net cash from Financing Activities 260,938         -                 1,648             

Net increase/(decrease) in cash and cash equivalents 195,741         (73,056)          19,720           

Cash and cash equivalents at the beginning of the year 7 207,574         207,574         187,854         

Cash and cash equivalents at the end of the year 7 403,315         134,518         207,574         

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally 

funded teachers' salaries, use of land and buildings grant and expense, and other notional items have been excluded. 

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these 

financial statements.
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Te Kura o te Tauawa Halswell School

Notes to the Financial Statements

For the year ended 31 December 2025

1. Statement of Accounting Policies

1.1.  Reporting Entity

1.2.  Basis of Preparation
Reporting Period

Basis of Preparation

Financial Reporting Standards Applied

PBE Accounting Standards Reduced Disclosure Regime

Measurement Base

Presentation Currency

Specific Accounting Policies

Critical Accounting Estimates And Assumptions

Cyclical Maintenance

Te Kura o te Tauawa Halswell School (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a School 

as described in the Education and Training Act 2020. The Board is of the view that the School is a public benefit entity for 

financial reporting purposes.

The financial statements have been prepared for the period 1 January 2025 to 31 December 2025 and in accordance with the 

requirements of the Education and Training Act 2020. 

The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently 

applied throughout the period.

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements with reference 

to generally accepted accounting practice. The financial statements have been prepared with reference to generally accepted 

accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced Disclosure 

Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The School is considered a Public Benefit 

Entity as it meets the criteria specified as 'having a primary objective to provide goods and/or services for community or 

social benefit and where any equity has been provided with a view to supporting that primary objective rather than for 

financial return to equity holders'. 

The School qualifies for Tier 2 as the School is not publicly accountable and is not considered large as it falls below the 

expense threshold of $33 million per year. All relevant reduced disclosure concessions have been taken.

The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

The accounting policies used in the preparation of these financial statements are set out below.

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect 

the application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results 

may differ from these estimates. 

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised 

in the period in which the estimate is revised and in any future periods affected.

The School recognises its obligation to maintain the Ministry’s buildings in a good state of repair as a provision for cyclical 

maintenance. This provision relates mainly to the painting of the School buildings. The estimate is based on the School’s best 

estimate of the cost of painting the School and when the School is required to be painted, based on an assessment of the 

School’s condition. During the year, the Board assesses the reasonableness of its painting maintenance plan on which the 

provision is based. Cyclical maintenance is disclosed at note 14.
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Useful lives of property, plant and equipment

Critical Judgements in applying accounting policies

Classification of leases

Recognition of grants

1.3.  Revenue Recognition

Government Grants

Other Grants where conditions exist

Donations, Gifts and Bequests

Management has exercised the following critical judgements in applying accounting policies:

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers 

substantially all the risks and rewards of ownership to the School.  A lease is classified as a finance lease if it transfers 

substantially all risks and rewards incidental to ownership of an underlying asset to the lessee. In contrast, an operating lease 

is a lease that does not transfer substantially all the risks and rewards incidental to ownership of an asset to the lessee. 

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic 

life of the leased asset, whether or not to include renewal options in the lease term, and determining an appropriate discount 

rate to calculate the present value of the minimum lease payments. Classification as a finance lease means the asset is 

recognised in the statement of financial position as property, plant and equipment, whereas for an operating lease no such 

asset is recognised. Finance lease liability disclosures are contained in note 15. Future operating lease commitments are 

disclosed in note 22b.

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to 

carry forward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if 

required. Government grants are disclosed at note 2.

The School receives funding from the Ministry of Education. The following are the main types of funding that the School 

receives:

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the 

funding is received. 

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they 

relate to. The grants are not received in cash by the School and are paid directly to teachers by the Ministry of Education. 

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of 

the Crown. Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed 

expense for using the land and buildings which are owned by the Crown. The School’s use of the land and buildings as 

occupant is based on a property occupancy document as gazetted by the Ministry. The expense is based on an assumed 

market rental yield on the value of land and buildings as used for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated 

expenditure are recorded in the period the School uses the land and buildings.

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions 

attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to 

revenue as the conditions are fulfilled. 

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has 

been established unless there is an obligation to return funds if conditions are not met. If conditions are not met, funding is 

recognised as revenue in advance and recognised as revenue when conditions are satisfied.

Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding in 

the period they relate to. The grants are not received in cash by the School and are paid directly by the Ministry of Education.

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School 

believes that the estimated useful lives of the property, plant and equipment, as disclosed in the significant accounting 

policies, are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and equipment is 

disclosed at note 11.
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Interest Revenue

1.4.  Operating Lease Payments

1.5.  Finance Lease Payments

1.6.  Cash and Cash Equivalents

1.7.  Accounts Receivable

1.8.  Inventories

1.9.  Investments

1.10.  Property, Plant and Equipment

Finance Leases

Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the 

investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is material.

Improvements (funded by the Board) to buildings owned by the Crown or directly by the Board are recorded at cost, less 

accumulated depreciation and impairment losses.

Payments made under operating leases are recognised in the Statement of Comprehensive Revenue and Expense on a 

straight line basis over the term of the lease.

Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The 

finance charge is allocated to each period during the lease term on an effective interest basis.

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly 

liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash 

equivalents represent fair value.

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts). 

The School's receivables are largely made up of funding from the Ministry of Education. Therefore the level of uncollectable 

debts is not considered to be material. However, short-term receivables are written off when there is no reasonable 

expectation of recovery.

Inventories are consumable items held for sale and are comprised of stationery and school uniforms. They are stated at the 

lower of cost and net realisable value. Cost is determined on a first in, first out basis. Net realisable value is the estimated 

selling price in the ordinary course of activities less the estimated costs necessary to make the sale. Any write down from 

cost to net realisable value is recorded as an expense in the Statement of Comprehensive Revenue and Expense in the 

period of the write down. 

Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less 

accumulated depreciation and impairment losses. Cost or fair value as the case may be, includes those costs that relate 

directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition for its 

intended use.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying 

amounts (i.e. the book value). The gain or loss arising from the disposal of an item of property, plant and equipment is 

recognised in the Statement of Comprehensive Revenue and Expense.

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or 

not title is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the 

statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease 

payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant periodic 

rate of interest on the remaining balance of the liability. The amount recognised as an asset is depreciated over its useful life. 

If there is no reasonable certainty whether the School will obtain ownership at the end of the lease term, the asset is fully 

depreciated over the shorter of the lease term and its useful life.

Land and buildings owned by the Crown are excluded from these financial statements. The Board’s use of the land and 

buildings as ‘occupant’ is based on a property occupancy document.
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Depreciation 

The estimated useful lives of the assets are:

 Building Improvements 10-50 years

 Furniture and Equipment 5-10 years

 Information and Communication Technology 4-5 years

 Leased Assets held under a Finance Lease Term of Lease

 Library Resources 12.5% Diminishing value

1.11.  Impairment of property, plant and equipment

Non cash generating assets

1.12.  Accounts Payable

1.13.  Employee Entitlements
Short-term employee entitlements

Long-term employee entitlements

Employee entitlements that are expected to be settled within 12 months after the end of the reporting period in which the 

employees provide the related service are measured based on accrued entitlements at current rates of pay. These include 

salaries and wages accrued up to balance date, annual leave earned by non teaching staff, but not yet taken at balance date.

Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which 

the employee provides the related service, such as retirement and long service leave, have been calculated on an actuarial 

basis.

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to 

entitlement, the likelihood that employees will reach the point of entitlement, and contractual entitlement information, and the 

present value of the estimated future cash flows.  Remeasurements are recognised in surplus or deficit in the period in which 

they arise.

Property, plant and equipment except for library resources, are depreciated over their estimated useful lives on a straight line 

basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement 

of Comprehensive Revenue and Expense.

In determining fair value less costs to sell the School engages an independent valuer to assess market value based on the 

best available information. 

The reversal of an impairment loss is recognised in the surplus or deficit. A previously recognised impairment loss is 

reversed only if there has been a change in the assumptions used to determine the asset’s recoverable service amount since 

the last impairment loss was recognised.  

The School does not hold any cash generating assets. Assets are considered cash generating where their primary objective 

is to generate a commercial return. 

Property, plant, and equipment held at cost that have a finite useful life are reviewed for impairment whenever events or 

changes in circumstances indicate that the carrying amount may not be recoverable.  If such indication exists, the School 

estimates the asset's recoverable service amount. An impairment loss is recognised as the amount by which the asset’s 

carrying amount exceeds its recoverable service amount. The recoverable service amount is the higher of an asset’s fair 

value less costs to sell and value in use.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost 

approach, or a service units approach. The most appropriate approach used to measure value in use depends on the nature 

of the impairment and availability of information.

If an asset’s carrying amount exceeds its recoverable service amount, the asset is regarded as impaired and the carrying 

amount is written down to the recoverable amount. The total impairment loss is recognised in the surplus or deficit.

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year 

which are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are 

unsecured and are usually paid within 30 days of recognition.
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1.14.  Revenue Received in Advance

1.15.  Funds held for Capital Works

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

1.16.  Provision for Cyclical Maintenance

1.17.  Financial Instruments

1.18.  Goods and Services Tax (GST)

Commitments and contingencies are disclosed exclusive of GST.

1.19.  Budget Figures
The budget figures are extracted from the School budget that was approved by the Board. 

1.20.  Services received in-kind

The School’s financial liabilities comprise accounts payable and finance lease liability. Financial liabilities are initially 

recognised at fair value and subsequently measured at amortised cost using the effective interest method. Interest expense 

and any gain or loss on derecognition are recognised in surplus or deficit. 

Revenue received in advance relates to fees received from students and grants received where there are unfulfilled 

obligations for the School to provide services in the future. The fees or grants are recorded as revenue as the obligations are 

fulfilled and the fees or grants are earned. 

The School directly receives funding from the Ministry of Education for capital works projects that are included in the School 

five year capital works agreement. These funds are held on behalf and for a specified purpose. As such, these transactions 

are not recorded in the Statement of Comprehensive Revenue and Expense. 

The School carries out painting maintenance of the whole school over a variety of periods in accordance with the conditional 

assessment of each area of the school. The economic outflow of this is dependent on the plan established by the School to 

meet this obligation and is detailed in the notes and disclosures of these accounts.

The School’s financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these 

financial assets, except for investments that are shares, are initially recognised at fair value and subsequently measured at 

amortised cost, using the effective interest method. 

The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and 

accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is 

classified as a net operating cash flow in the statement of cash flows. 

From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to 

recognise services received in kind in the Statement of Comprehensive Revenue and Expense. 

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has gazetted 

a property occupancy document that sets out the Board’s property maintenance responsibilities. The Board is responsible for 

maintaining the land, buildings and other facilities on the School site in a state of good order and repair.

Cyclical maintenance, which involves painting the interior and exterior of the School, makes up the most significant part of the 

Board’s responsibilities outside day-to-day maintenance. The provision is a reasonable estimate, based on the school’s best 

estimate of the cost of painting the school and when the School is required to be painted, based on an assessment of the 

school’s condition.
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2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Government Grants - Ministry of Education 1,515,235      1,374,684       1,426,189        

Teachers' Salaries Grants 3,958,440      3,307,380       3,459,357        

Use of Land and Buildings Grants 1,369,823      1,512,587       1,600,100        

Other Government Grants 49,676           43,500            76,251             

6,893,174      6,238,151       6,561,897        

Local funds raised within the School's community are made up of:
2025 2025 2024

Actual

Budget 

(Unaudited) Actual

Revenue $ $ $

Donations and Bequests 242,667         241,940          292,542           

Fees for Extra Curricular Activities 25,465           27,500            29,189             

Trading 42,600           18,600            78,761             

Fundraising and Community Grants 3,474             5,500              6,340               

Other Revenue 10,806           6,500              19,478             

International Student Fees 287,898         266,000          254,683           

612,910         566,040          680,993           

Expense

Extra Curricular Activities Costs 51,299           61,500            53,515             

Trading 22,065           4,600              65,336             

Fundraising and Community Grant Costs 2,089             5,440              3,246               

Other Locally Raised Funds Expenditure 3,241             2,000              1,992               

International Student - Employee Benefits - Salaries 736                5,000              3,802               

International Student - Other Expenses 27,340           33,500            36,255             

106,770         112,040          164,146           

Surplus for the year Locally Raised Funds 506,140         454,000          516,847           

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Curricular 248,414         280,950          251,692           

Employee Benefits - Salaries 4,691,530      4,028,880       4,167,184        

Staff Development 23,516           40,000            52,671             

Depreciation 223,862         180,000          218,747           

Other Learning Resources 11,326           9,500              8,521               

5,198,648      4,539,330       4,698,815        

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Audit Fees 14,338           5,500              13,801             

Board Fees and Expenses 18,655           15,300            9,949               

Operating Leases 9,819             29,900            11,133             

Legal Fees -                 1,000              -                   

Other Administration Expenses 76,785           73,574            62,013             

Employee Benefits - Salaries 162,508         165,800          149,142           

Insurance 10,556           9,863              9,011               

Service Providers, Contractors and Consultancy 7,973             7,400              6,970               

300,634         308,337          262,019           

2.  Government Grants

3.  Locally Raised Funds

4.  Learning Resources

5.  Administration
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2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Consultancy and Contract Services 124,313         125,000          122,694           

Cyclical Maintenance 28,240           11,200            44,446             

Heat, Light and Water 35,964           50,000            45,030             

Rates 19,441           18,735            18,292             

Repairs and Maintenance 59,653           38,757            45,921             

Use of Land and Buildings 1,369,823      1,512,587       1,600,100        

Employee Benefits - Salaries 97,235           100,000          101,812           

Other Property Expenses 20,468           21,300            24,770             

1,755,137      1,877,579       2,003,065        

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Bank Accounts 403,315         134,518          207,574           

403,315         134,518          207,574           

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Receivables 21,431           30,380            30,380             

Receivables from the Ministry of Education 10,977           9,431              9,431               

Interest Receivable 8,246             10,733            10,733             

Teacher Salaries Grant Receivable 427,411         270,391          270,391           

468,065         320,935          320,935           

Receivables from Exchange Transactions 29,677           41,113            41,113             

Receivables from Non-Exchange Transactions 438,388         279,822          279,822           

468,065         320,935          320,935           

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $
Stationery 2,938             2,677              2,677               

School Uniforms 647                -                  -                   

3,585             2,677              2,677               

9.  Inventories

6.  Property

The Use of Land and Buildings figure represents 5% of the school’s total property value. Property values are established as part of the nation-wide 

revaluation exercise that is conducted every 30 June for the Ministry of Education’s year-end reporting purposes. 

8.  Accounts Receivable

Cash and cash equivalents for Statement of Cash Flows

▪  $213,443 is held by the school on behalf of the Ministry of Education. The funds have been provided as part of the school’s 5 Year Agreement 

Funding and is required to be spent on the school’s buildings. See note 17. 

7.  Cash and Cash Equivalents

Of the $403,315 Cash and Cash Equivalents, $411,330 is subject to restrictions for the following reasons:

▪  $5,620 of Other Revenue in Advance is held by the School. This is included in Revenue in Advance note 13. 

▪  $158,667 of International Student Fees relating to the 2026 school year  have been collected by the School. This is included in Revenue in Advance 

in note 13. 

▪  $33,600 of Funds Held in Trust is held by the School, as disclosed in note 16. 
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The School's investment activities are classified as follows:
2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Current Asset
1,496,073      1,252,627       1,252,627        

Total Investments 1,496,073      1,252,627       1,252,627        

11.  Property, Plant and Equipment

Opening Balance 

(NBV) Additions Disposals Impairment Depreciation Total (NBV)

2025 $ $ $ $ $ $

Building Improvements 196,848                79,480            -                 -                 (57,174)           219,154           

Furniture and Equipment 296,210                73,969            (910)               -                 (73,897)           295,372           

Information and Communication Technology 143,592                51,836            (1,261)            -                 (60,677)           133,490           

Leased Assets 55,882                  31,940            -                 -                 (25,227)           62,595             

Library Resources 45,089                  14,909            (4,906)            -                 (6,887)             48,205             

737,621                252,134         (7,077)            -                 (223,862)         758,816           

The net carrying value of furniture and equipment held under a finance lease is $62,595 (2024: $55,882)

2025 2025 2025 2024 2024 2024

Cost or Valuation Accumulated 

Depreciation

Net Book 

Value

Cost or 

Valuation

Accumulated 

Depreciation

Net Book 

Value

$ $ $ $ $ $

Building Improvements 613,300                (394,146)        219,154         533,820         (336,972)         196,848           

Furniture and Equipment 1,227,618             (932,246)        295,372         1,155,298      (859,088)         296,210           

Information and Communication Technology 633,916                (500,426)        133,490         593,467         (449,875)         143,592           

Leased Assets 103,058                (40,463)          62,595           90,185           (34,303)           55,882             

Library Resources 85,200                  (36,995)          48,205           78,874           (33,785)           45,089             

Balance at 31 December 2,663,092             (1,904,276)     758,816         2,451,644      (1,714,023)      737,621           

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Creditors 13,804           21,703            21,703             

Accruals 11,038           12,840            12,840             

Employee Entitlements - Salaries 462,680         290,237          290,237           

Employee Entitlements - Leave Accrual 12,348           15,736            15,736             

499,870         340,516          340,516           

Payables for Exchange Transactions 499,870         340,516          340,516           

499,870         340,516          340,516           

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

International Student Fees in Advance 158,667         210,577          210,577           

Other Revenue in Advance 5,620             5,830              5,830               

164,287         216,407          216,407           

10.  Investments

12.  Accounts Payable

Short-term Bank Deposits

Restrictions 

With the exception of the contractual restrictions relating to the above noted finance leases, there are no other restrictions over the title of the school's 

property, plant and equipment, nor are any property, plant and equipment pledged as security for liabilities.

13.  Revenue Received in Advance

The carrying value of payables approximates their fair value.
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2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Provision at the Start of the Year 94,706           94,706            50,260             

Increase/(decrease) to the Provision During the Year 28,240           11,200            44,446             

Provision at the End of the Year 122,946         105,906          94,706             

Cyclical Maintenance - Current -                 56,238            -                   

Cyclical Maintenance - Non current 122,946         49,668            94,706             

122,946         105,906          94,706             

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

No Later than One Year 26,772           24,248            24,248             

Later than One Year 42,134           34,687            34,687             

Future Finance Charges (6,198)            (3,102)             (3,102)              

62,708           55,833            55,833             

Represented by: 

Finance lease liability - Current 23,713           22,323            22,323             

Finance lease liability - Non current 38,995           33,510            33,510             

62,708           55,833            55,833             

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Funds Held in Trust on Behalf of Third Parties - Current 33,600           (48)                  (48)                   

33,600           (48)                  (48)                   

Opening Receipts Closing

2025 Balances from MoE Payments Balances

$ $ $ $ $

15,214            5,033             (21,424)          1,177              -                   

-                 207,591         (7,628)            -                  199,963           

-                 31,043           (17,563)          -                  13,480             

Totals 15,214            243,667         (46,615)          1,177              213,443           

Represented by:
Funds Held on Behalf of the Ministry of Education 213,443           

MOE Property Modifications - 250098

The School has entered into a number of finance lease agreements for computers and other ICT equipment.  Minimum lease payments payable:

16.  Funds Held in Trust

15.  Finance Lease Liability

The School's cyclical maintenance schedule details annual painting & other significant cyclical maintenance work to be undertaken. The costs 

associated with this annual work will vary depending on the requirements during the year. This plan is based on the School's most recent 10 Year 

Property plan, adjusted as identified and confirmed appropriate by the Board, to other reliable sources of evidence.  

14. Provision for Cyclical Maintenance

These funds relate to arrangements where the School is acting as an agent.  These amounts are not revenue or expense of the School and therefore 

are not included in the Statement of Comprehensive Revenue and Expense.

17. Funds Held for Capital Works Projects

During the year the school contributed an amount of $1,177 to Security and Alarm System Project. This was funded from historical reserves.

During the year the School received and applied funding from the Ministry of Education for the following capital works projects. The amount of cash 

held on behalf of the Ministry for capital works project is included under cash and cash equivalents in note 7, and includes retentions on the projects, if 

applicable.

MOE Property Heat Pumps/Electrical - 243806

MOE Property Fencing - 255301

Board 

Contributions/ 

Transfers
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Opening Receipts Closing

2024 Balances from MoE Payments Balances

$ $ $ $ $

-                 25,709           (10,495)          -                  15,214             

Totals -                 25,709           (10,495)          -                  15,214             

Represented by:
Funds Held on Behalf of the Ministry of Education 15,214             

18.  Related Party Transactions

19.  Remuneration

Key management personnel compensation

2025 2024

Actual Actual

$ $

Board Members

Remuneration 4,600              4,600               

Leadership Team

Remuneration 995,521          1,068,129        

Full-time equivalent members 8.00                9.00                 

Total key management personnel remuneration 1,000,121       1,072,729        

Principal 

The total value of remuneration paid or payable to the Principal was in the following bands:   

2025 2024

Actual Actual

Salaries and Other Short-term Employee Benefits: $000 $000

        Salary and Other Payments 180-190 180-190

        Benefits and Other Emoluments 0-10 0-10

        Termination Benefits 0-0 0-0

Other Employees

Remuneration 2025 2024

$000 FTE Number FTE Number
100 -110 8.00                3.00                 

110 -120 4.00                5.00                 

120 - 130 2.00                1.00                 

14.00              9.00                 

The disclosure for 'Other Employees' does not include remuneration of the Principal.  

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient relationship on 

terms and condition no more or less favourable than those that it is reasonable to expect the school would have adopted in dealing with the party at 

arm’s length in the same circumstances. Further, transactions with other government agencies (for example, Government departments and Crown 

entities) are not disclosed as related party transactions when they are consistent with the normal operating arrangements between government 

agencies and undertaken on the normal terms and conditions for such transactions.

Key management personnel of the School include all Board members, Principal, Deputy and Assistant Principals.

There are seven members of the Board excluding the Principal. The Board has held 10 full meetings this year. The Board also has a Finance 

Committee (4 Members), Property Committee (4 Members), Health and Safety/Compliance (5 members), Communication (4 members), and 

Curriculum (5 members) committees that meet monthly. As well as these regular meetings, including preparation time, the Presiding member and other 

Board members have also been involved in ad hoc meetings to consider student welfare matters, including stand downs and other disciplinary matters.

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into transactions 

with other entities also controlled by the Crown, such as: government departments, state-owned enterprises and other Crown entities. Transactions 

with these entities are not disclosed as they occur on terms and conditions no more or less favourable than those that it is reasonable to expect the 

School would have adopted if dealing with that entity at arm’s length.

MOE Property Modifications - 250098

The number of other employees with remuneration greater than $100,000 was in the following bands: 

Board 

Contributions/ 

Transfers
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20.  Compensation and Other Benefits Upon Leaving

2025 2024

Actual Actual

Total -$                    -$                     

Number of People -                      -                       

21.  Contingencies

22.  Commitments

(a) Capital Commitments

           223,030 

             13,957 

           236,987 

The Board receives funding from the Ministry of Education for Capital Works which is disclosed in note 17.

(b) Operating Commitments

(Operating commitments at 31 December 2024: nil)

23.  Financial Instruments

2025 2025 2024

Actual

Budget 

(Unaudited) Actual

$ $ $

Cash and Cash Equivalents           403,315           134,518            207,574 

Receivables           468,065           320,935            320,935 

Investments - Term Deposits        1,496,073        1,252,627         1,252,627 

       2,367,453        1,708,080         1,781,136 

Payables           499,870           340,516            340,516 

Finance Leases             62,708             55,833              55,833 

Total financial liabilities measured at amortised cost           562,578           396,349            396,349 

24. Events After Balance Date

At 31 December 2025, the Board had capital commitments of $236,987 (2024: $4,537) as a result of entering the following contracts:

Holidays Act Compliance – Schools Payroll

The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service provider, Education Payroll Limited. 

The Ministry continues to review the Schools Sector Payroll to ensure compliance with the Holidays Act 2003. An initial remediation payment has been 

made to some current school employees. The Ministry is continuing to perform detailed analysis to finalise calculations and the potential impacts of 

specific individuals. As such, this is expected to resolve the liability for school boards.

The total value of compensation or other benefits paid or payable to persons who ceased to be board members, committee members, or employees 

during the financial year in relation to that cessation and the number of persons to whom all or part of that total was payable was as follows:

There were no significant events after the balance date that impact these financial statements.

Financial assets measured at amortised cost 

As at 31 December 2025 the Board has not entered into any operating contracts. 

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

Financial liabilities measured at amortised cost

Total financial assets measured at amortised cost

Contract Name

MOE Property Fencing - 255301

MOE Property Heat Pumps/Electrical - 243806

Total

2025 Capital Commitment

$

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2025 (Contingent liabilities and assets at 31 

December 2024: nil). 
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www.crowe.nz INDEPENDENT AUDITOR’S REPORT  

 
To the readers of Halswell School’s financial statements for the year ended 31 December 2025 
 
The Auditor-General is the auditor of Halswell School (the School). The Auditor-General has appointed me, 
Anna Campbell, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out  the 
audit of the financial statements of the School on pages 3 to 17, that comprise the statement of financial 
position as at 31 December 2025, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to 
the financial statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
a) present fairly, in all material respects: 

  
 the School’s financial position as at 31 December 2025; and 
 the School’s financial performance and cash flows for the year then ended; and 

 
b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 21st of May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
  



 

 

 

Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue 
as a going concern. The Board is also responsible for disclosing, as applicable, matters related to going 
concern and using the going concern basis of accounting, unless the Board intends to close or merge the 
School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 
or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 
be expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 



 

 

 

The title ‘Partner’ conveys that the person is a senior member within their respective division and is among the group of persons who hold an equity 
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is external 
audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by Findex Group 
Limited are conducted by a privately owned organisation and/or its subsidiaries.  

opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as a going 
concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 
a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the 
audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 
Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. 
The Board is responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Statement of Variance, 
Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with 
Employment Policy, and Statement of KiwiSport funding.   
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards 
Board. 
 
Other than the audit, we have no relationship with or interests in the School. 

 
Anna Campbell 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Christchurch, New Zealand  



 

 

 
 

 

Student Target Group  
2025 

 

 

Learning Centre 
Ōtāwhito 

 
 

 

Teaching and Learning Target 

Strategic Goal/s 

●​ Through our values, all ākonga are inspired to make a positive impact 

Annual Goals 

●​ Continue to develop systems for the early identification and acceleration of 
priority learners  

●​ The Halswell School Curriculum ensures that all staff and students are 
engaged in high-interest, culturally responsive collaborative practice to 
accommodate a wide range of learning levels, styles and activities 

Baseline data 
●​ There are 27 students in Ōtāwhito who are working below in Maths when 

measured against the Te Kura o Te Tauawa Halswell School expectations.  
●​ There are 9 students in Ōtāwhito who are working well below in Maths when 

measured against the Te Kura o Te Tauawa Halswell School expectations.  
●​ 11 of these students working below will be our target students for 2025.  

 

 

Annual Targets 
●​ By the end of 2025, 7 Year 5 students and 4 Year 6 students who are working 

below the Te Kura o Te Tauawa Halswell School expectations in maths will be 
achieving at least ‘at’ the expectations. 

 

 

Key Improvement Strategies (Interventions) 

What will we do to meet the target? 
List all the interventions that are going to take place 

throughout 2025 to help meet the target (remember try 
to think outside the square, not business as usual) 

When will it be completed? 
Give a date of when this intervention will 

take place. 

Who is involved/responsible? 
Name all the people involved that will ensure this 

intervention will happen. 

Resourcing 
List any costs/budget needs 



Overview 

●​ Whanau Involvement 
●​ Maths Mindset/ growth mindset 
●​ Explicit instruction 
●​ Visuals 
●​ Maths enrichment 
●​ Schema Instruction 
●​ Metacognitive strategies 
●​ Spring into Maths 
●​ Numicon 

Throughout 2025 Melissa, Olivia, Anna and Carolyn  

Whanau Involvement:  

Whanau will be  informed of their child being 
a part of the target group.  

Whanau information session about how to 
help their child with maths at home.  

Throughout 2025 Melissa and Olivia  

Students take part in a survey about their 
ideas of their mathematical abilities. Deep 
dive into why we think these things about 
ourselves and how we can alter our beliefs.  

Term 1 and term 4 Melissa, Olivia, Anna and Carolyn  

Maths mindset/ growth mindset:  

Students learn about Neuroplasticity and 
the power we have to alter our brain and 
beliefs about something.  

Throughout 2025 All Teachers  

Small group sessions 4 x a week in our small 
group maths group (Max 20 students). 

Throughout 2025 All teachers  

Short and Sharp 10 minute sessions to revisit 
the basics during our Feed and Read 
Sessions. 2 students at a time 2x per week. 
Basics - Basic facts, place values, number 

Throughout 2025 All teachers  



concepts.  

Schema Instruction exploration in our maths 
sessions:   

Explicit instruction in identifying word 
problem types, representing them correctly, 
and using an effective method for solving 
them. 

Throughout 2025 All teachers  

Metacognition strategies explicitly taught to 
students and revisited regularly:  

●​ Thinking routines  
●​ Mathematical language routines 
●​ Using rubrics 
●​ Graphic organisers 
●​ Number talks and strings – and 

other forms of guided discussion 
●​ Reciprocal teaching 
●​ Problem-solving skills 
●​ Study skills 

Throughout 2025 All teachers  

Utilising a different online platform for 
non-contact times . 

Placement test in February and ongoing 
task assignments and completion.  

Throughout 2025 All Teachers   

Spring into maths - each student will receive 
2 terms of Spring into maths instruction this 
year.  

 

2 terms in 2025 for each student Tracey/ Bahareh  Spring into Maths costs and 
teacher aide costs (already 
covered)  

Interim Data (How many students have already met the target, are on track to meeting the target, or may not meet the target; what interventions are making a difference; what things are hindering progress 
and what are the next steps for the children who may not reach the target.)  

Summary 
From a total of 11 students, 5 are on track to meet the target, 6 may not and 0 students have left the school.  
 



Interventions that are making a difference  
●​ Strong home and school partnerships have played a huge role in ensuring a wrap-around support for these students. Particularly in addressing foundational gaps 

in mathematics.  
●​ Utilisation of a specific progress framework or thinking tool (Wetekia/ fishbone framework) has helped to steer the focus, reflection and action points to be 

addressed throughout the past 2 terms of this intervention.  
●​ Utilising resources which have freely been provided by the Ministry, Maths No Problem, which complements our current approach to maths at our school has been 

massively impactful. 
●​ Addressing students' beliefs around maths, lack of self-belief and a growth mindset has shifted their perspectives and positively impacted the student 

engagement in the learning.  
●​ Utilising hands-on materials and creative teaching techniques which cater for a range of Neurodiversity within the group has been impactful.   
●​ Our teacher aide, Bahareh, a trained mathematician, has been an exceptional asset. Her enthusiasm for mathematics is clearly inspiring the students. 
●​ One-on-one or pair sessions on a Friday with another teacher aide to address foundational work such as basic facts. 
●​ Establishing strong routines with students and having no barriers in place to the access of learning tools, has eliminated cognitive overload for the students.  

 
Things that are hindering progress 

●​ The jump in expectations in the Refreshed New Zealand Curriculum has raised the goal posts significantly, ultimately shifting many of our students even lower than 
where they first began at the start of 2025. 

●​ Math’s anxiety or past negative experiences with maths can, at times, hinder the student's willingness to take risks when trying a new method or learning a new 
concept.  

●​ Habitual issues that have been in place for 5 or 6 years at school, which we are now trying to shift. For example - rushing to answer the question without fully 
understanding the problem, lack of consistent practice outside of maths sessions, fixed mindsets, passive learning/ lack of risk taking and memorisation vs 
procedural understanding issues.  

●​ 1 student has taken 8 weeks off of school which has impacted his progress.  
 
Next steps for children who may not reach the target  

●​ Continue with the current strategies, some students need multiple exposures to ensure concepts are embedded.  
●​ Continue with practice of foundational mathematical concepts. This could be through extra sessions that are one on one during school time and continued 

practice at home.  
●​ Include these students in the maths target group for 2026. Some students need 2 years of this targeted teaching to make accelerated progress.  
●​ Monitor these students closely throughout their remaining years at our school. The shifts of the goal posts in the curriculum have made a massive difference to 

these students who were already below expectation and have widened the gap. Research shows it may take up to 3 years to close these gaps.  
 

End of Year: Reflecting on the interventions undertaken and progress made 
Look at the interventions your team agreed to put in place above and reflect on these.  Have they made a difference? 



Actions  
(What did we do?) 

Outcomes 
 (What happened?) 

Reasons for the variance 
 (Why did it happen? What do we believe made the 

difference? 

Evaluation 
 (Where to next?) 

Record the specific actions (interventions) you have taken 
throughout the year to achieve, or make progress towards 
achieving, the target set.  

Record details of the outcomes you have achieved 
in relation to the target you set. Provide numbers 
and percentages where appropriate. Be specific.  
(e.g., From a total of 26 students, 20 met the target, 
4 did not meet the target and 2 students have left 
the school.) You may also like to consider recording 
outcomes such as the reaction/response of 
teachers and/or students to the specific actions 
taken (were there changes in attitude, motivation 
or engagement). 
 

Record an analysis of your results and discuss the possible reasons 
for any difference in the aims and targets set and the outcomes you 
have achieved.  
Why did you get (or not get) the outcomes you thought you would? 
Which strategies worked well and had a significant impact on your 
progress in achieving your target? Why do you think this was the 
case? 
Which strategies were not effective and had little or no impact in 
achieving your target? Why do you think this was the case? What 
hindered progress? 

Based on the outcomes and the reasons for 
these, what will you do the same/ differently 
next year? 
What impact is there on current and ongoing 
teaching practice as a result of the actions 
taken and the results? 
Have you identified any ongoing teacher or 
student needs? 
What funding/resourcing may be necessary 
to support identified actions and needs? 
 

Targeted interventions were implemented to 
support student progress, including guided 
maths groups, visual problem-solving tools, 
and opportunities for students to explain 
their thinking aloud. Consistent feedback, 
encouragement, and focused support were 
provided to maximise learning. 

Collaboration with the teaching team 
ensured a shared language of learning, 
consistent success criteria, and the sharing 
of effective strategies. This collective 
approach meant that students received 
support beyond their regular mathematics 
sessions, attending targeted sessions 3–4 
times per week. Three of these sessions 
followed an explicit teaching model: “I do, we 
do, you do” and focused on addressing gaps, 
promoting a growth mindset, encouraging 
maths talk, and resolving misconceptions. 
Short, focused sessions on basic facts were 
also held each Friday. 

The use of specific progress frameworks, 
such as the Wetekia and Fishbone 

Out of 11 students, 7 have made 
accelerated progress and are now 
meeting curriculum expectations in 
Mathematics and Statistics. 
Qualitative observations include 
students expressing statements 
such as, “I can explain my thinking 
now,” and “I feel proud of my 
answer even if it’s tricky.” 
Quantitative data confirms steady 
progress, with students who were 
previously six months behind 
moving closer to, and in some 
cases exceeding, their expected 
levels. 
 
The classroom environment has 
noticeably shifted from hesitation 
to curiosity, with increased 
confidence and collaboration. 
Students now approach 
mathematics with a more positive 
mindset and greater engagement. 
Those who previously avoided 
challenging problems are now 

Analysis of Results and Reflection on Outcomes 
 
Most students made significant progress 
towards their mathematics targets, with 7 out of 
11 achieving accelerated growth and now 
meeting curriculum expectations. This outcome 
largely reflects the effectiveness of targeted 
interventions, while a few students did not fully 
reach their expected level due to gaps in 
foundational knowledge and differences in 
learning pace. 
 
Effective Strategies 
 

●​ Explicit teaching model (‘I do, we do, you 
do’): Provided clear scaffolding and built 
confidence. 

 
●​ Hands-on and visual materials: 

Engaged learners, particularly those 
with neurodiverse needs. 

●​ Targeted feedback and growth mindset 
focus: Boosted confidence, risk-taking, 
and student engagement. 

Continue: Targeted Tier 2 
interventions, guided maths 
groups, visual problem-solving 
tools, and opportunities for 
students to articulate their 
thinking. The explicit teaching 
model (‘I do, we do, you do’) and 
use of hands-on and visual 
materials will remain central to 
teaching. Collaboration with 
teaching staff and whānau will 
continue to ensure consistent 
support and reinforcement. 
 
Adjust: Provide additional time 
and frequency for foundational 
skill development, particularly 
for students who require more 
intensive support. Further refine 
routines and session structures 
to minimise interruptions and 
maximise learning time. 
 
Impact on Teaching Practice 



frameworks, helped to steer focus, reflection, 
and actionable points throughout the two 
terms of intervention. Resources provided by 
the Ministry, including Maths No Problem, 
which complements the school’s current 
approach to mathematics, have been highly 
impactful. 

Attention to students’ beliefs about 
mathematics, including addressing 
self-doubt and fostering a growth mindset, 
has positively shifted perspectives and 
engagement. Hands-on materials and 
creative teaching techniques catering to 
neurodiverse learners have also supported 
inclusion and understanding. The teacher 
aide, Bahareh, a trained mathematician, has 
been an exceptional asset, with her 
enthusiasm for mathematics inspiring the 
students. One-on-one or paired sessions on 
Fridays with another teacher aide focused 
on foundational skills, such as basic facts. 

Establishing strong routines and ensuring 
students have unobstructed access to 
learning tools has eliminated cognitive 
overload and enabled more effective 
learning. Engagement with whānau further 
supported progress, with regular 
communication, home learning tasks, and 
progress updates outside formal reporting 
periods. Collaborative planning within the 
team identified strengths in lesson delivery, 
enabling adjustments to lessons to meet 
students’ needs and ensure maximum 
impact. 

participating eagerly, asking 
questions, testing ideas, and 
explaining their reasoning 
confidently, without fear of making 
mistakes. 
 

●​ Collaborative planning and consistent 
success criteria: Ensured reinforcement 
across all teaching sessions. 

●​ Progress frameworks 
(Wetekia/Fishbone) and Maths No 
Problem resources: Guided reflection, 
planning, and actionable next steps. 

 
These strategies succeeded because they 
addressed both skill development and students’ 
attitudes toward mathematics, creating an 
environment of curiosity and resilience. 
 
Less Effective Strategies 
 

●​ Some foundational skill interventions 
required more sustained time than 
available. 

●​ Occasional interruptions to routines or 
session attendance limited progress for 
a few students. 

●​ Absences 
 
Overall, maximising learning occurred when 
structured teaching, hands-on resources, and 
consistent feedback were combined with a 
supportive and collaborative classroom 
environment. Future focus will include extending 
time for foundational skills and maintaining 
uninterrupted access to learning tools. 
 

The interventions implemented 
have strengthened structured, 
reflective, and collaborative 
teaching practices. Staff are 
now more confident in using 
consistent success criteria, 
scaffolding techniques, and 
explicit teaching strategies. 
There is an increased focus on 
student mindset and 
engagement, with growth 
mindset principles embedded in 
everyday teaching. Teachers 
are more responsive to 
individual learning needs, 
informed by regular use of 
progress frameworks and 
assessment data. 
 
Ongoing Teacher and Student 
Needs 
 
Teachers: Continued 
professional development in 
structured mathematics 
teaching, differentiation for 
neurodiverse learners, and 
effective use of 
Ministry-provided resources. 
 
Students: Continued targeted 
support for foundational skills, 
opportunities to develop 
reasoning and problem-solving, 
and reinforcement of growth 



mindset strategies to sustain 
engagement and confidence. 
 
Funding and Resourcing Needs 
 
Funding for additional teacher 
aide support, particularly for 
one-on-one or paired sessions 
targeting foundational skills. 
 
Continued access to 
Ministry-provided resources, 
including Maths No Problem 
and other structured maths 
programmes. 
 
Resources to support hands-on, 
visual, and 
neurodiverse-friendly materials 
to enhance engagement and 
accessibility. 
 

Planning for 2026 
(Provide a description of the actions the board will take to address any targets that were not achieved. This may involve including aims and targets in next year’s planning document to address the variance.) 

Planning for 2026 
 
To address targets that were not fully achieved in 2025, the Board will continue to prioritise targeted mathematics interventions and structured support for students 
working below curriculum expectations. Specific actions include: 
 

●​ Incorporating explicit Tier 2 interventions into the 2026 planning document, ensuring students receive guided maths groups, visual problem-solving tools, and 
hands-on materials multiple times per week. 

●​ Establishing targeted mathematics extension groups to provide additional challenges for students working above curriculum expectations, including gifted and 
talented learners. 

●​ Embedding growth mindset and maths confidence strategies across all year levels to support engagement and resilience in learning. 



●​ Providing additional teacher aide support for one-on-one or paired sessions to address foundational skills, including basic facts and gaps identified through 
ongoing assessment. 

●​ Using assessment data and progress frameworks (e.g., Wetekia/Fishbone) to monitor student progress twice yearly, inform teaching strategies, and adjust 
interventions as required. 

●​ Ensuring collaborative planning and professional development for teaching staff, promoting consistency in success criteria, scaffolding, and structured teaching 
approaches. 

●​ Engaging whānau through regular communication, home learning tasks, and progress updates to strengthen support beyond the classroom.​
 

By including these aims and actions in the 2026 planning, the Board aims to reduce variance between targets and outcomes, accelerate student progress, and further 
develop student engagement, confidence, and achievement in mathematics. 

 
 
 

 

 

 
 



 
 

 

 
 

 
School Expectations Review 

February 2026 

 
 

Introduction 
 
Assessment information is gathered at key points throughout the year. Teachers use this information along with informal 
assessments, observations, work samples and conversations with students to make informed decisions (IDs) on progress and 
achievement in relation to the New Zealand English and Mathematics and Statistics Curricula. Year 0 students receive a 
comment only. This review looks at IDs across the school at the end of Term 4 2025. 
 
A refreshed English Curriculum has been introduced at the start of 2025 for all Year 0-6 students. Year 7-8 students are still 
being assessed against the old English Curriculum, as the refreshed Year 7-13 English Curriculum is not in use until 2026. A 
refreshed Mathematics and Statistics Curriculum has been introduced at the start of 2025 for all Year 0-8 students.  
 
2025 is the first time staff have used the refreshed curricula for reporting. This has been very challenging for the following 
reasons: 

●​ Teachers are in the early stages of becoming familiar with the new curricula, which is a big change from the old ones. 
For example, our teachers have completed only two of the four professional development days on the new 
Mathematics and Statistics Curriculum. Ongoing changes have been made by MoE to both curricula throughout the 
year, the most recent being in September. 

●​ The year-level achievement expectations in both refreshed curricula have risen markedly. For example, what a 
student was previously expected to have mastered by the middle of Year 5 might now be expected by the middle of 
Year 3. 

●​ The assessment tools recommended by MoE have not yet been aligned with the refreshed curricula, making it very 
hard for teachers to use these as part of the IDs. MoE has developed  a new assessment tool (SMART) to support the 
refreshed curricula, and we are aiming to trial this in 2026. 

●​ In English, our schoolwide IDs are based on two curricula: the old one for Years 7-8 and the refreshed one for Years 
0-6. This makes it difficult to accurately compare student achievement across the year groups.  
 

For the above reasons, we are not confident in the validity of our school-wide data at this point. Due to the changing goal 
posts, many students have dropped to below expectations, having not been taught the required content yet. Please read with 
this in mind! 
 
Using the 2024 school expectations data, the Lead Team identified a specific student target group for each learning team. 
Action plans were developed to accelerate progress of these groups, and progress was reviewed regularly at both Learning 
Team and Lead Team meetings throughout the year. Outcomes for each of these target groups are reported to the BOT in a 
separate document, “End of Year Progress Report on Target Groups”. 
 
Additionally, Cathie and Tracey worked with Team Leaders to identify students below SE who were in need of enrichment 
programmes. The progress of students receiving enrichment support was regularly reviewed by Cathie and Tracey, Team 
Leaders and teachers, to ensure that programmes were meeting their needs. Discussions were held at Learning Team 
meetings to identify next learning steps for these students and adaptations needed to teaching programmes. Enrichment 
registers were updated at the end of each term and programme participation reviewed to ensure needs were being met.
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Data Summary 
 
The table below shows a summary of the 2025 data. Key points to note are: 
 

Reading Writing Mathematics 

●​ 80% of all students are at or 
above the SE  

●​ 79% of male students and 81% 
of female students are at or 
above SE  

●​ 88% of NZ European students 
are at or above the SE  

●​ 76% of Maori students are at or 
above SE 

●​ 73% of all Asian students 
(including internationals) are at 
or above SE  

●​ 66% of Pasifika students are at 
or above SE 

●​ 69% of Middle Eastern, Latin 
American, African (MELAA)  
students are at or above SE 

●​ 69% of all students are at or 
above SE  

●​ 61% of male students and  
75% of female students are at 
or above SE 

●​ 74% of NZ European students 
are at or above the SE  

●​ 52% of Maori students are at or 
above SE 

●​ 67% of all Asian students 
(including international) are at 
or above SE  

●​ 45% of Pasifika students are at 
or above SE 

●​ 55% of Middle Eastern, Latin 
American, African (MELAA)  
students are at or above SE 

 

●​ 74% of all students are at or 
above SE 

●​ 75% of male students and 72% 
of female students are at or 
above SE  

●​ 72% of NZ European students 
are at or above the SE 

●​ 67% of Maori students are at or 
above SE 

●​ 81% of all Asian students 
(including international) are at 
or above SE  

●​ 59% of Pasifika students are at 
or above SE 

●​ 68% of Middle Eastern, Latin 
American, African (MELAA)  
students are at or above SE 

In 2024 …. 
84% of all students were at or 

above SE 

In 2024…. 
77% of all students were at or 

above SE 
 

In 2024 …. 
85% of all students were  at or 

above SE 
 

 
Analysis 
 
As expected, assessing students against the new English (Y1-6) and Mathematics and Statistics curricula (Y1-8) has resulted 
in fewer students achieving at or above school expectations than in 2024.  This was particularly evident mid-year. However, it 
is pleasing that in all three subjects we have seen an upward trend in achievement since the middle of the year. In English, the 
number of students at or above SE has dropped 4% from the same period last year in reading and 8% for writing. Mid-year, 
the drop was 10% and 23%, respectively. In Maths, the number of students at or above SE has dropped 11% compared with 
the end of 2024. At mid year, the drop in Maths was 19%. 
 
Male and female achievement is very similar for Reading and Maths, but girls perform significantly better than boys in writing. 
This disparity is similar to previous years. 
 
Percentages for Māori, Pasifika, and MELAA students need to be viewed with caution, as the total numbers for these groups 
are very small (Māori: 42 students; Pacific: 29 students; MELAA: 29 students).  
 



 
 

Since 2022, there has been a noticeable achievement gap between whole school data and data for Māori students. This trend 
continues in 2025, particularly in writing and maths. There is only a 4% difference in achievement in reading which is an 
improvement from 12% in 2024. More detailed analysis of the group shows that 13 of the 42 students (29%) have complex 
ongoing learning needs e.g. ADHD, autism, dyslexia, global delay etc, and this is a major factor in the lower achievement for 
the group as a whole. These students are well supported through our enrichment programme and/or IEPs. 
 

 
 
Pacific students are achieving below whole school percentages in all three subjects, continuing the trend of recent years.  
More detailed analysis of the group shows that 7 of the group have started our school within the last year (excluding NEs).  
24% of this group are ESOL. These students are well supported through our enrichment programme and/or IEPs. 
 



 
 

MELAA students are achieving below whole school percentages in all three subjects. This is a change from 2024, when 
MELAA students were performing the same or better than the whole school data. This is likely caused by changes in group 
makeup and the small number of students. A few students leaving or arriving can significantly skew the results. 48% of the 
group are ESOL and 17% have a specific learning need. These students are well supported through our enrichment 
programme and/or IEPs. 
 
Asian students are achieving at or above whole-school percentages in maths, similar in writing, and slightly below in reading. 
The Asian student figures include our international fee-paying students and other domestic students who have recently 
arrived and speak English as a second language. 
 
The analysis of students below SE shows a small group struggling with both literacy and numeracy. These are students who 
have received many different enrichment programmes but continue to need extra support for their learning for a variety of 
reasons e.g. long-term learning difficulties, dyslexia, autism, dyspraxia, global developmental delay etc. Additionally, the 2025 
data shows a large group of students from Year 3 upwards who have been impacted by the curriculum changes and have 
dropped below SE for the first time. 
 
So what? (implications, recommendations) 

●​ Data has been shared and discussed with Team Leaders, who have shared it with their Learning Teams and made 
adaptations to teaching programmes. 

●​ Year level data will be used to identify students needing enrichment support  and target groups for 2026 
●​ Continue with school-wide PD in English and Maths  
●​ Investigate and trial in 2026 the new SMART assessment tool that aligns with the refreshed curriculum 



 

School Expectations - by Year Group 
 

 
 

 
 

 
 

 



Year Group Analysis 
 

Year 1 
 

Reading 

 
Writing 

 
Maths 

 



 
Analysis 
 
Reading: 

●​ 70% achieving at or above school expectations for mid-year and 75% for the end of the year.  
●​ 26 out of 28 children working towards mid-year received enrichment support. 18 of these children are ESOL and 1 

child has very high needs. The child with very high needs received 1 on 1 teacher aide support.  
●​ 22 out of 24 children working towards at the end of the year received enrichment support. 14 of these children are 

ESOL and 1 child has very high needs. The child with very high needs received 1 on 1 teacher aide support.  
●​ All  Year 1 students received Structured Literacy lessons through reading.  

Next Steps:  
●​ Tier 2 structured literacy support in small groups for our below students. 
●​ Tier 3 structured literacy support will be set up as well for particular students who are working towards expectation. 

 
Writing: 

●​ 65% achieving at or above school expectations for mid-year and 74% for the end of the year.  
●​ 26 out of 33 children working towards at mid-year received enrichment support. 19 of these children are ESOL and 1 

child has very high needs. The child with very high needs received 1 on 1 teacher aide support.  
●​ 21 out of 25 children working towards at the end of year received enrichment support. 14 of these children are ESOL 

and 1 child has very high needs. The child with very high needs received 1 on 1 teacher aide support.  
●​ All Year 1 children participated in a new Structured Literacy writing and phonics/spelling lessons. 

Next Steps:  
●​ Continue our new writing programme in Y0-2 to incorporate and streamline our structured literacy programme. 

Phonics, spelling, writing and handwriting will continue to be taught within our ‘writing’ session and will be ability 
grouped based on iDeal testing. 

●​ Tier 2 structured literacy support in small groups for our below students. 
●​ Tier 3 structured literacy support will be set up as well for particular students who are working towards expectation. 

 
Maths: 

●​ 79% achieving at or above school expectations for mid-year and 80% for the end of the year.  
●​ Curriculum changes have resulted in more children working towards expectation. 
●​ 1 child received maths enrichment support throughout the year, with the other 19 children closely monitored and 

worked in a small group with their teacher to help improve their maths skills.  
●​ 11 children are ESOL who were working towards expectation.  

Next Steps:  
●​ Continue to monitor these children and consider them for maths enrichment in 2025. 

 



 
Year 2 

 
Reading 

 
Writing 

 
Maths 

 
 



Analysis 
 
Reading: 

●​ 70% achieving at or above school expectations for mid-year and 80% for the end of the year.  
●​ 15 out of 22 children working towards at mid year received enrichment support. 12 of these children are ESOL and 3 

children have very high needs, and 3 children have other high needs such as dyslexia, global delay, neurodiversity. 
●​ 12 out of 15 children working towards at the end of year received enrichment support. 7 of these children are ESOL 

and 1 child has very high needs. 
●​ 5 of these children working towards were new to Halswell School this year. 
●​ All  Year 2 students received Structured Literacy lessons through reading.  

Next Steps:  
●​ Tier 2 structured literacy support in small groups for our below students. 
●​ Conversations with 2026 teachers to pass over information of the support these children have been receiving.  
●​ Some students will require IEPs in 2026. 

Writing: 
●​ 62% achieving at or above school expectations for mid-year and 72% for the end of the year.  
●​ 29 out of 28 children working towards at mid-year received enrichment support. 12 of these children are ESOL,  2 

children have very high needs and 5 children have long-term learning needs or disabilities. 
●​ 2 out of 22 children working towards at the end of year received enrichment support. 8 of these children are ESOL, 2 

children have very high needs and 7 children have long-term learning needs or disabilities. 
●​ All Year 2 children participated in a new Structured Literacy writing and phonics/spelling lessons. 

Next Steps:  
●​ In 2026 there will be a school-wide focus on writing instruction and creating a streamlined program throughout the 

school. Literacy Instruction will continue to be taught in a similar way. 
●​ Conversations with 2026 teachers to pass over information about the support these children have been receiving.  

 
 
Maths: 

●​ 79% achieving at or above school expectations for mid-year and 77% for the end of the year.  
●​ Curriculum changes have resulted in more children working towards expectation. 
●​ 9 children received maths enrichment support throughout the year, with the other 8 closely monitored and worked in a 

small group with their teacher to help improve their maths skills.  
●​ 7 children working towards are ESOL, 2 have very high needs and 4 have long-term learning needs or disabilities. 

Next Steps:  
●​ Continue to monitor these children and consider them for maths enrichment in 2026. 
●​ Some students may participate in the new Maths Acceleration Programme (MAP) 
●​ Conversations with 2026 teachers to pass over information about the support these children have been receiving.  

 



 
 

Year 3 
 

Reading 

 
Writing 

 
Maths 

 
 



Analysis 
Reading: 

●​ 69% at or above school expectation at mid year and 78% at the end of the year.  
●​ The number of students working above SE has doubled since mid year. 
●​ There are no students working well above SE - this is most likely because of all the additional goals that need to be 

completed in the new English curriculum, which students and teachers have only had a short time to work on. 
●​ Students working towards expectation - 10 males (53%) and 9 females (47%). 
●​ Of the 19 students working towards SE, 17 (89%) are ESOL (ESOL funded and international students).  
●​ 2 students are neurodiverse, 3 students have Individual Education Plans (IEPs) including one ORS funded student. 
●​ 1 student has recently been reclassified (so has effectively missed a year of instruction) and 9 students (47%) are 

recent arrivals to our school. 
●​ All of these students had structured literacy programmes in place in the classroom.  
●​ 4 of these students also received enrichment support in literacy. 

 
Next Steps: 

●​ Tier 2 literacy support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in literacy, through team and staff meetings. 
●​ Discussion with parents about how they can best support their child at home. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Explore new SMART assessment. 
●​ Some students will require IEPs in 2026. 

 
 
Writing: 

●​ 57% working at SE, compared with 32% mid-year. This year group is achieving below the school average of 69% at or 
above SE.  

●​ There are no students working above or well above SE - this is most likely because of all the additional goals that need 
to be completed in the new English curriculum, which students and teachers have only had a short time to work on. 

●​ Students working towards expectation - 22 males (58%) and 16 females (42%). 
●​ Of the 38 students working towards SE, 22 (57%) are ESOL (ESOL funded and international students).  
●​ 15 students (39%) are new to the school, arriving in 2024/2025. 
●​ 2 students are neurodiverse, with 2 others awaiting assessments. 3 students have Individual Education Plans (IEPs) 

including one ORS funded student, and 2 students are working with the Resource Teacher of Learning and Behaviour 
service (RTLB).  

●​ 1 student has recently been reclassified (so has effectively missed a year of instruction), and 1 student has now left 
the school. 

●​ Over 50% of these students have difficulties with executive function skills e.g. planning, organisation, getting started, 
self-control, paying attention, perseverance, time management etc.  

●​ All of these students had structured literacy programmes in place in the classroom - reading, spelling, some aspects 
of writing. 

●​ 4 of these students also received enrichment support in literacy. 
 
Next Steps: 

●​ Tier 2 literacy support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in writing, through team and staff meetings. 
●​ Ensure consistency in writing instruction across the team. 
●​ Ongoing professional discussion on the use of assessment tools, to ensure consistency in teacher judgements. 
●​ Explore new SMART assessment. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Team professional development on executive function skills and how we can support students who have difficulties in 

this area. 
●​ Some students will require IEPs in 2026. 

 
 



Maths: 
●​ 56% at or above SE, compared with 33% mid year. This year group is achieving well below the school average of 74% 

at or above SE. 
●​ Students working towards expectation - 15 males (38.5%) and 24 females (61.5%). 
●​ Of the 39 students working towards SE, 20 (51%)  are ESOL (ESOL-funded and international students).  
●​ 15 students (38.5%) are new to the school, arriving in 2024/2025. 
●​ 2 students are neurodiverse, with 2 others awaiting assessments. 3 students have Individual Education Plans (IEPs), 

including one ORS-funded student, and 1 student is working with the Resource Teacher of Learning and Behaviour 
service (RTLB).  

●​ 1 student has recently been reclassified (so has effectively missed a year of instruction), and 1 student has now left 
the school. 

●​ Over 40% of these students have difficulties with executive function skills e.g. planning, organisation, getting started, 
self-control, paying attention, perseverance, time management etc.  

●​ 7 of these students received enrichment support in maths. 
 
Next Steps: 

●​ Tier 2 maths support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in maths, through team and staff meetings. 
●​ Discussion with parents about how they can best support their child at home. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Team professional development on executive function skills and how we can support students who have difficulties in 

this area. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Use of our enrichment programme ‘Spring into Maths’ to support some learners. 
●​ Some students may receive help through the new Maths Acceleration Programme (MAP). 
●​ Ensure consistency in maths instruction across the team. 
●​ Ongoing professional discussion on the use of assessment tools, to ensure consistency in teacher judgements. 
●​ Explore new SMART assessment. 
●​ Gathering information twice a year using the PAT Maths assessment (TBC). 
●​ Some students will require IEPs in 2026. 

 
 



 
Year 4 

 
Reading 

 
Writing 

Maths 

 
 



Analysis 
Reading: 

●​ 72% at or above school expectation at mid year and 85% at the end of the year. This year group is achieving above 
the school average of 80% at or above SE. 

●​ The number of students working above SE has increased since mid year. 
●​ There are no students working well above SE - this is most likely because of all the additional goals that need to be 

completed in the new English curriculum, which students and teachers have only had a short time to work on. 
●​ Students working towards expectation - 11 males (69%) and 5 females (31%). 
●​ Of the 16 students working towards SE, 9 (56%) are ESOL (ESOL funded and international students).  
●​ 4 students are neurodiverse, with 1 other awaiting assessment. 1 student has an Individual Education Plan (IEP). 2 

students have had Dyslexia screenings which indicate signs of Dyslexia.  
●​ 10 students (63%) are new to the school, arriving in 2024/2025. 1 student has now left the school. 
●​ All of these students had structured literacy programmes in place in the classroom.  
●​ 6 of these students also received enrichment support in literacy. 

 
Next Steps: 

●​ Tier 2 literacy support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in literacy, through team and staff meetings. 
●​ Discussion with parents about how they can best support their child at home. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Gathering additional assessment data through use of the PAT reading comprehension and vocabulary assessments.  
●​ Explore new SMART assessment. 
●​ Some students will require IEPs in 2026. 

 
 
Writing: 

●​ 53% at or above school expectation at mid year and 66% at the end of the year. This year group is achieving just 
below the school average of 69% at or above SE. 

●​ The number of students working above SE has increased since mid year. 
●​ There are no students working well above SE - this is most likely because of all the additional goals that need to be 

completed in the new English curriculum, which students and teachers have only had a short time to work on. 
●​ There are fewer students working well below SE, which is a positive shift. 
●​ Students working towards expectation - 23 males (62%) and 14 females (38%). 
●​ Of the 37 students working towards SE, 10 (27%) are ESOL, including 6 international students. 
●​ 9 students are neurodiverse, with 2 others awaiting assessment. 2 students have Individual Education Plans (IEPs), 1 

student has an Individual Behaviour Plan (IBP), 1 student is working with the Resource Teacher of Learning and 
Behaviour service (RTLB), 1 student is working with a MOE psychologist. 6 students have had Dyslexia screenings 
which indicate signs of Dyslexia.  

●​ 14 students (35%) are new to the school, arriving in 2024/2025. 1 student has now left the school. 
●​ Over 50% of these students have difficulties with executive function skills e.g. planning, organisation, getting started, 

self-control, paying attention, perseverance, time management etc.  
●​ All of these students had structured literacy programmes in place in the classroom - reading, spelling, some aspects 

of writing. 
●​ 5 of these students also received enrichment support in literacy. 

 
Next Steps: 

●​ Tier 2 literacy support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in writing, through team and staff meetings. 
●​ Ensure consistency in writing instruction across the team. 
●​ Ongoing professional discussion on the use of assessment tools, to ensure consistency in teacher judgements. 
●​ Explore new SMART assessment. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Team professional development on executive function skills and how we can support students who have difficulties in 

this area. 
●​ Some students will require IEPs in 2026. 



 
 
Maths 

●​ 58% at or above SE, compared with 50% mid year. This year group is achieving well below the school average of 74% 
at or above SE. 

●​ Students working towards expectation - 18 males (39%) and 28 females (61%). 
●​ Of the 46 students working towards SE, 7 (15%)  are ESOL (ESOL-funded and international students).  
●​ 11 students (23%) are new to the school, arriving in 2024/2025. 
●​ 6 students are neurodiverse, with 4 others awaiting assessments. 1 student has an Individual Education Plan (IEP), 2 

students have Individual Behaviour Plans (IBPs) and 1 student is working with the Resource Teacher of Learning and 
Behaviour service (RTLB).  

●​ 1 student has now left the school. 
●​ Over 50% of these students have difficulties with executive function skills e.g. planning, organisation, getting started, 

self-control, paying attention, perseverance, time management etc.  
●​ 3 students have been referred for full educational learning assessments. 
●​ 9 of these students received enrichment support in maths. 

 
Next Steps: 

●​ Tier 2 maths support for students working below SE. 
●​ Student progress will be monitored regularly and teachers will tailor instruction to meet student needs. 
●​ Whole staff professional development in maths, through team and staff meetings. 
●​ Discussion with parents about how they can best support their child at home. 
●​ Team discussion around extra support for ESOL students e.g. use of visuals, pace of learning, groupings, extra 

repetition, enrichment support. 
●​ Discussion with ESOL staff about how they can help us to support these learners. 
●​ Use of our enrichment programme ‘Spring into Maths’ to support some learners. 
●​ Some students may receive help through the new Maths Acceleration Programme (MAP). 
●​ Ensure consistency in maths instruction across the team. 
●​ Ongoing professional discussion on the use of assessment tools, to ensure consistency in teacher judgements. 
●​ Explore new SMART assessment. 
●​ Gathering information twice a year using the PAT Maths assessment (TBC). 
●​ Some students will require IEPs in 2026. 

 



 
Year 5 

 
Reading 

 
Writing 

Maths 
 

 
 



Analysis 
Reading: 

●​ 84% of students were at or above at the end of 2025.  
●​ There were 14 students working below expectations.  
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: one student is a former refugee who is still learning English, 9 of the students are ESOL students, 3 of the 
students are Neurodiverse (Autism), one ORS student and one of which has had significant absences from school.  

●​ All students have received regular structured literacy instruction at the appropriate level.  
●​ These students have also participated in intensive enrichment programmes including STEPS Web, Lexia, Repeated 

Reading, Quick 60 and ESOL Support.  
●​ The coming and going of international students has also impacted the data.   
●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 

student achievement. While the effects were more evident at mid-year, with 80% of students working at or above 
expectation, this figure increased to 84% by the end of the year. This improvement highlights the positive impact of 
explicit teaching and targeted, intensive support for students working towards expectation. 

Next Steps: 
●​ Tier 2 literacy support for students working below SE. 
●​ Whole staff professional development in literacy, through team and staff meetings. 
●​ In 2025 there appeared to be a lower rate of participation in home learning. Home learning positively supports our 

school learning. We will be spending time at school conferences talking with parents about our home learning and 
how they can best support their child.  

●​ Discussion on how ESOL support can complement the structured literacy approach in the classroom. 
●​ Gathering information twice a year using the PAT reading comprehension and vocabulary assessments. 

 
 
Writing: 

●​ 64% of students were at or above expectation at the end of 2025.  
●​ There are 32 students working below expectations. 
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: one student is a former refugee who is still learning English, 16 of the students are ESOL students, 1 who has 
endured recent trauma, 5 of the students are Neurodiverse (Autism), one ORS student, 1 student has dyslexia and 2 of 
which have had significant absences from school.  

●​ All students have received regular structured literacy instruction at the appropriate level.  
●​ The coming and going of international students has also impacted the data.   
●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 

student achievement. While the effects were more evident at mid-year, with 55% of students working at or above 
expectation, this figure increased to 64% by the end of the year. This improvement highlights the positive impact of 
explicit teaching and targeted, intensive support for students working towards expectation. 

Next Steps:  
●​ Strengthen Tier 2 literacy interventions by using progress data to target specific skill gaps. 
●​ Build staff capability in literacy through ongoing professional learning embedded in team and staff meetings. 
●​ Introduce a targeted writing intervention in 2026 to accelerate progress for identified learners. 
●​ Align ESOL support more closely with classroom structured literacy practices to maximise impact. 
●​ Use twice-yearly writing samples to monitor progress and inform next teaching steps. 

 
 
Maths: 

●​ 77% of students were at or above expectation at the end of 2025.  
●​ There are 20 students working towards expectation.  
●​ The coming and going of international students has also impacted the data.   
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: one student is a former refugee who is still learning English, one ORS student, 10 of the students are ESOL 
students, 3 of the students are Neurodiverse (Autism), 3 with suspected Neurodiversity and 2 of which have had 
significant absences from school.  

●​ All students have received regular maths enrichment support at the appropriate level.  
●​ 8 of these students were a part of Ōtāwhito’s target group for 2025. They were all working below expectation but 5 are 

now working at expectation.  
●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 

student achievement. While the effects were more evident at mid-year, with 69% of students working at or above 
expectation, this figure increased to 77% by the end of the year. This improvement highlights the positive impact of 
explicit teaching and targeted, intensive support for students working towards expectation. 



Next Steps: 
●​ Refine Tier 2 mathematics interventions based on analysed achievement data and student progress. 
●​ Introduce flexible grouping to allow students to move between support and extension as needed. 
●​ Expand extension opportunities through problem-solving and rich mathematical tasks. 
●​ Strengthen consistency of mathematics teaching through shared planning and moderation. 
●​ Use assessment data more strategically to inform teaching, goal setting, and reporting. 

 
 

 
 

Year 6 
 

Reading 

 
Writing 

 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 

Maths 

 
 
 
Analysis 
Reading: 

●​ 81% of students were at or above at the end of 2025.  
●​ There were 14 students working below expectations.  
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: 6 of the students are ESOL students, 2 of the students have been diagnosed with Autism, 2 students have a 
specific learning disorder, 1 student with ADHD and auditory processing disorder and 4  with dyslexia. 

●​ All students have received regular structured literacy instruction at the appropriate level.  
●​ These students have also participated in intensive enrichment programmes including STEPS Web, Lexia, Repeated 

Reading, Quick 60 and ESOL Support.  
●​ The coming and going of international students has also impacted the data with 4 new students arriving from mid 

year to end of year.  
●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 

student achievement. 
Next Steps: 

●​ Tier 2 literacy support for students working below SE. 
●​ Whole staff professional development in literacy, through team and staff meetings. 
●​ In 2024 there appeared to be a lower rate of participation in home learning. Home learning positively supports our 

school learning. We will be spending time at school conferences talking with parents about our home learning and 
how they can best support their child.  

●​ Discussion on how ESOL support can complement the structured literacy approach in the classroom. 
●​ Gathering information twice a year using the PAT reading comprehension and vocabulary assessments. 

 
 
 
Writing: 

●​ 72% of students were at or above expectation at the end of 2025.  
●​ There are 20 students working below expectations. 
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: 11 of the students are ESOL students, 2 of the students have been diagnosed with Autism, 2 students with a 
specific learning disorder, 1 student with ADHD and auditory processing disorder and 4  with dyslexia. 

●​ All students have received regular structured literacy instruction at the appropriate level.  
●​ The coming and going of international students has also impacted the data.   
●​ The plan for 2026 is to implement a targeted writing intervention group aimed at improving these outcomes. 



●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 
student achievement. While the effects were more evident at mid-year, with 71% of students working at or above 
expectation, this figure increased to 72% by the end of the year, despite having 4 new students enter. This 
improvement, although marginal,  highlights the positive impact of explicit teaching and targeted, intensive support 
for students working towards expectation. 

Next Steps:  
●​ Strengthen Tier 2 literacy interventions by using progress data to target specific skill gaps. 
●​ Build staff capability in literacy through ongoing professional learning embedded in team and staff meetings. 
●​ Introduce a targeted writing intervention in 2026 to accelerate progress for identified learners. 
●​ Align ESOL support more closely with classroom structured literacy practices to maximise impact. 
●​ Use twice-yearly writing samples to monitor progress and inform next teaching steps. 

 
 
Maths: 

●​ 88% of students were at or above expectation at the end of 2025.  
●​ There are 9 students working towards expectation.  
●​ The coming and going of international students has also impacted the data.   
●​ The students who are working towards have a range of factors contributing to their achievement. This includes the 

following: 1 of the students are ESOL students, 3 of the students are Neurodiverse and one student with a specific 
learning disorder. 

●​ All students have received regular maths enrichment support at the appropriate level.  
●​ Of the 72 students, 4 students were a part of Ōtāwhito’s target group for 2025. 3 out of 4 of the students made 

accelerated progress and are now achieving at expectation.  
●​ 8 of these students were a part of Ōtāwhito’s target group for 2025. They were all working below expectation but 5 are 

now working at expectation.  
●​ A final point to note is that the significant changes to the New Zealand Curriculum have had a noticeable impact on 

student achievement. While the effects were more evident at mid-year, with 78% of students working at or above 
expectation, this figure increased to 88% by the end of the year. This improvement highlights the positive impact of 
explicit teaching and targeted, intensive support for students working towards expectation. 

Next Steps: 
●​ Refine Tier 2 mathematics interventions based on analysed achievement data and student progress. 
●​ Introduce flexible grouping to allow students to move between support and extension as needed. 
●​ Expand extension opportunities through problem-solving and rich mathematical tasks. 
●​ Strengthen consistency of mathematics teaching through shared planning and moderation. 
●​ Use assessment data more strategically to inform teaching, goal setting, and reporting. 

 
 

 
Year 7 

 
Reading 

 
Writing 



 
Maths 

 
 
 

Analysis 
Reading: 74% are at or above by the end of the year. There are 5 students below expectation - out of these students, two have 
suspected learning issues but are not diagnosed, one has suspected ADHD, and two are yet to fully engage in their learning.  
14 children are well below. Out of these students, one has a severe learning delay, ADHD and dyslexia, one has high level 
dyslexia, one has suspected dyslexia and 11 are ESOL. Of these 11, most are making excellent progress - however one has 
learning difficulties and two have arrived during the year, one with little English and one with no English. 
 
Next Steps:  

●​ Continue to implement Structured Literacy as a Reading Programme. 
●​ Focus on children’s interests to increase interest in Reading. 
●​ Continue to support children in small group reading where needed. 
●​ Use PPP as a support with TAs. 

 
Writing: 65% are at or above by the end of the year.  There are 14 students below expectation - out of these students, 5 are 
ESOL, one has suspected dyslexia, 2 have ADHD and struggle with focus, one has ADHD and auditory sensory issues and can 
struggle with focus, two have suspected learning issues but are undiagnosed, one is on the spectrum and struggles to 
engage in Writing tasks, one is yet to fully engage in their learning and one is on the cusp and with continued effort next year 
will be at.  
11 children are well below. Out of these students, one has a severe learning delay, ADHD and dyslexia, one has high-level 
dyslexia, one has suspected dyslexia and 7 are ESOL. Of these 7, most are making excellent progress; however, one has 
learning difficulties and two have arrived during the year, one with little English and one with no English. 
 
Next Steps:  



●​ Use the iDeal programme to assist with surface features. 
●​ Focus on children’s interests to increase interest in Writing. 
●​ Continue implementing Structured Literacy in our Writing programme. 

 
Maths: 78% are at or above by the end of the year.  11 below - of these students, two are ESOL (one suspected of ADHD and 
one suspected of learning difficulties), one has dyscalculia, three are struggling to engage with Maths, two have ADHD and 
struggle to maintain focus, one has suspected ADHD, and two have struggled with the change in curriculum but are expected 
to catch up in time. 5 well below - one has dyscalculia, one has dysgraphia, one is suspected of dyscalculia, one has 
suspected learning delays, and one arrived during the year with no English and had not previously learnt formal Maths. 
 
Next Steps: 

●​ Continue to support children in class with problem-solving and small group lessons where understanding has not 
been reached. 

●​ Implement the new Ministry initiative for Maths support. 
●​ Explore and introduce new resources, focused on the new Curriculum, to support our teaching programme. 

 
 
 

 



Year 8 
 

Reading 

 
Writing 

 
Maths 

 
 
 



Analysis 
Reading: 87% are at or above.  There are 6 below students - of these students, 4 are ESOL, one has dyslexia and one has 
ADHD with related learning difficulties. 
3 children are well below - of these students, two are ESOL students who are making strong progress, and one has processing 
issues from a learning delay. 
 
Writing: 79% are at or above.  There are 8 below students - of these students, two are ESOL, one has dysgraphia, one has 
dyslexia, two struggle with motivation during Writing tasks, one has suspected global learning delay, and one is making good 
progress and has good motivation but struggles with Writing.  
7 children are well below - of these children, four are ESOL, one has suspected global learning delay and is in the process of 
being diagnosed, one has ADHD with related learning difficulties, and one has processing issues from a learning delay. 
 
Maths: 87% are at or above.  There are 6 below students - of these students two are ESOL, one has diagnosed dyslexia and 
queried Dyspraxia, two have low motivation in Maths, and one has suspected global learning delay and is in the process of 
being diagnosed. 
3 children are well below - of these children, one has suspected global learning delay, one has ADHD with related learning 
difficulties, and one has processing issues from a learning delay. 
 

 
Next Steps: n/a as children now at High School. 
 
It is interesting to note that the majority of children below or well below by the end of Year 8 have some sort of diagnosis or 
suspected learning difficulty. 



​Giving effect to Te Tiriti o Waitangi​

​Te Kura o te Tauawa Halswell School gives effect to Te Tiriti o Waitangi through the following principles:​

​Learning for life:​​The Te Kura o Te Tauawa Halswell​​School Curriculum promotes inquiry as a state of​
​mind across all curriculum areas. It connects with children’s lives, interests and prior knowledge. It offers​
​a broad curriculum that links learning areas, explores significant future-focused issues, and values New​
​Zealand’s cultural diversity and traditions. It enables ākonga to become self-managers and emphasises​
​̀learning to learn.’​

​Community Partnership​​: Te Kura O Te Tauawa Halswell​​School is committed to delivering the​
​curriculum through ongoing consultation with whānau and the wider community. We have a strong​
​cluster of schools that work collaboratively. We are continuing to build strong relationships with our​
​local Marae, Ngāti Moki, at Te Taumutu. We achieve this by actively promoting our​
​Whanaungatanga value.​

​Excellence:​​The Te Kura o Te Tauawa Halswell School​​Curriculum encourages all ākonga to​
​achieve, recognise success, extend themselves in areas of strength and do their best in areas of​
​need. We achieve this by promoting our Manawanui value.​

​Treaty of Waitangi​​: The Te Kura o te Tauawa Halswell​​School Curriculum acknowledges the​
​principles of the Treaty of Waitangi and the bicultural foundations of New Zealand.  Te reo Māori​
​me ona tikanga and Māori culture is incorporated into all curriculum areas where appropriate.​

​Inclusion and Diversity:​​The Te Kura o Te Tauawa Halswell​​School Curriculum seeks opportunities to​
​embrace diversity and multicultural contexts. The curriculum promotes an inclusive culture where we​
​value individuals with diverse learning needs, welcome international students and visitors, and encourage​
​inclusive practices in all we do. This is actively promoted through our Manaakitanga value.​

​Culturally Responsive Practice​

​Te Kura o Te Tauawa Halswell School’s curriculum recognises the unique position of Māori within​
​New Zealand society and acknowledges Taumutu Rūnanga as the mana whenua for our school. It​
​provides students with experiences and understandings of cultural traditions, language and local​
​and national histories. It also acknowledges the diversity of cultural heritages that make up our​
​school community, as well as the special place our International fee-paying students hold.​

​Tikanga Māori and Te Reo Māori​

​Te Kura o te Tauawa Halswell School will take all reasonable steps to provide learning​
​opportunities in Tikanga Māori and Te Reo Māori for full-time students whose parents request it.​
​For parents indicating their intention to enrol their children at Halswell School, a discussion is held​
​to inform them of the current levels of teaching in Tikanga Māori and Te Reo Māori, and possibly​
​the financial, human, and physical resourcing.​



​Consultation With Māori​

​Regular hui are attended by local iwi. Annual questionnaires are distributed to all families with a​
​Māori child/children attending Te Kura o Te Tauawa Halswell School. Whānau Māori are​
​encouraged to contribute ideas to our learning programmes, e.g. inclusion of Te Reo lessons.​

​Celebrating our growing Cultural Diversity​
​We will nurture pride in every child's cultural identity through our caring and respectful environment​
​and enjoyable learning experiences. Te Kura o Te Tauawa Halswell School children will develop an​
​appreciation that it is not differences that divide us, but our ability to recognise, accept, and​
​celebrate them.​

​We will continue to foster two-way cultural exchanges for staff and children and warmly welcome​
​children of all nationalities so that our ākonga develop greater self-awareness, self-confidence,​
​persistence, patience, perceptiveness, communication, teamwork, and interpersonal and​
​relationship skills.​



​Compliance with Education and Training Act 2020 requirements to be a good​
​employer for the year ending 31 December 2025​
​The following questions address key aspects of compliance with a good employer​
​policy:​

​Reporting on the principles of being a Good Employer​

​How have you met your​
​obligations to provide good​
​and safe working conditions?​

​Yes- Our Buildings and grounds are well-maintained,​
​including the annual maintenance and cleaning of heat​
​pumps to ensure good air quality.  Classrooms are well​
​ventilated.​

​We have robust policies and procedures in place, which​
​are followed - eg Health and Safety​

​The importance of being a good employer is at the​
​forefront of all decisions relating to staff working​
​conditions.​

​We provide staff with professional development and​
​wellbeing strategies.​

​What is in your equal​
​employment opportunities​
​programme?​

​How have you been fulfilling​
​this programme?​

​In 2025​

​We have a policy not a programme – procedures in our​
​policy are followed.​

​We recognise diversity and inclusion in all areas of our​
​school, including staff eg: age, ethnicity, gender, sexual​
​orientation, disability and hours of work.​

​Develop a healthy and happy workplace for all staff​

​Flu Vaccinations, all classrooms are heated and well​
​ventilated, and any potential hazards are identified and​
​managed.  Teachers are aware of managing wellbeing​
​through teaching student wellbeing and are encouraged​
​to seek support through EAP as needed.​

​Staff are encouraged to respond to any emails to a parent​
​or colleague during work hours.  Staff are encouraged to​
​maintain work/life balance by not staying late at work.​

​Team leaders and budget holders are consulted on​
​Curriculum budgets.  This is held in the shared drive​
​access only to budget holders​

​How do you practise impartial​
​selection of suitably qualified​
​persons for appointment?​

​Ensure staff appointments follow EEO guidelines​

​Appointment processes are designed to ensure a fair and​
​impartial process which results in the best candidate for​
​the requirements of the position being appointed.  Every​



​appointment involves a panel, including staff​
​representatives and senior management.​

​The Board is informed of all appointments.​

​How are you recognising,​

​−​ ​The aims and​
​aspirations of Maori,​

​−​ ​The employment​
​requirements of Maori,​
​and​

​−​ ​Greater involvement of​
​Maori in the Education​
​service?​

​We have a variety of ways including​

​A strong commitment, reflected in our strategic plan to​
​extend the use and understanding of tikanga Maori & te​
​reo Maori.​

​Providing a safe school environment that is accepting of​
​all cultures, including Māori​

​Encouraging staff to undertake PD to improve their skills​

​Ensuring tikanga is observed and celebrated at​
​assemblies and any other meetings​

​Whanau hui each term​

​Te Ao Māori focus team​

​How have you enhanced the​
​abilities of individual​
​employees?​

​Ensuring our staff are aware of any PD opportunities,​
​both internally and externally​

​Professional growth coaching for all staff​

​How are you recognising the​
​employment requirements of​
​women?​

​We are a female-dominated profession, and this is​
​mirrored in our staff profile.  We recognise diversity in​
​employment.  We attempt to accommodate the need for​
​workplace flexibility.  We have a number of job share​
​positions across the school.​

​At this stage, we have no special requirements​
​requested.  Leave and family leave are catered for under​
​our leave policy.​

​How are you recognising the​
​employment requirements of​
​persons with disabilities?​

​We endeavour to employ staff who reflect inclusion.​

​EAP is available to all staff​



​Good employer policies should include provisions for an Equal Employment Opportunities​
​(EEO) programme/policy . The Ministry of Education monitors these policies:​

​Reporting on Equal Employment Opportunities (EEO)​
​Programme/Policy​

​YES​ ​NO​

​Do you operate an EEO programme/policy?​ ​√​

​Has this policy or programme been made available to staff?​ ​√​

​Does your EEO programme/policy include training to raise​
​awareness of issues which may impact EEO?​

​√​

​Has your EEO programme/policy appointed someone to coordinate​
​compliance with its requirements?​

​√​

​Does your EEO programme/policy provide for regular reporting on​
​compliance with the policy and/or achievements under the policy?​

​√​

​Does your EEO programme/policy set priorities and objectives?​ ​√​



​Kiwisport Statement​

​The 2025 Kiwisport funding was spent on sports equipment to increase our students​
​participation in organised sports.  This included attending sports events, entry fees and​
​transportation to these events.​

​The amount received in 2025 as per the Operational Funding was $11071.60 (Excl GST) .​


