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Compliance with Education and Training Act 2020 requirements to be a good employer for the year
ending 31 December 2022.

The following questions address key aspects of compliance with a good employer policy:

Reporting on the principles of being a Good Employer

How have you met your obligations to provide
good and safe
working conditions?

We have robust policies and procedures in place which are
followed e.g. health and safety

The importance of being a good employer is to the
forefront of all decisions relating to staff working
conditions.

We have provided staff with professional development on
personal wellbeing strategies.

What is in your equal employment
opportunities programme?

How have you been fulfilling this
programme?

We have a policy not a programme. Procedures in
our policy are followed.

We recognise diversity and inclusion in all areas of
our school including staff eg age, ethnicity,
gender, sexual orientation, disability and hours of
work etc,

How do you practise impartial selection of suitably
qualified persons for
appointment?

Appointment processes are designed to ensure a
fair impartial process which results in the best
candidate for the requirements of the position
being appointed. Every appointment involves a
panel including staff representatives and senior
management. The BOT are informed of all
appointments.

How are you recognising,

- The aims and aspirations of Maori,
- The employment requirements of Maori, and
- Greater involvement of Maori in the Education
service?

In a variety of ways including:

● Strong commitment, reflected in our strategic plan to
extend the use and understanding of tikanga Māori
and te reo Māori

● Providing a safe school environment where it is ok
to be Māori.

● Encouraging staff to undertake PD to improve Te
Reo Maori skills

● Ensuring tikanga is observed and celebrated e.g at
assemblies, staff meetings, mihi whakatau

● Te Ao Maori focus team
● Whānu hui each term

How have you enhanced the abilities of
individual employees?

In a variety of ways including:

● PD budget and regular PD opportunities available
for staff both internally and externally

● Professional Growth coaching for all staff



How are you recognising the employment
requirements of women?

We are female dominated profession and this is mirrored in
our staff profile. We recognise diversity in employment. We
attempt to accommodate the need for workplace flexibility
e.g. we have a number of job share positions across the
school

How are you recognising the employment
requirements of
persons with
disabilities?

We endeavor to employ staff that reflect inclusion. EAP
provided if needed.

Good employer policies should include provisions for an Equal Employment Opportunities (EEO) programme/policy . The
Ministry of Education monitors these policies:



Reporting on Equal Employment Opportunities (EEO)
Programme/Policy

YES NO

Do you operate an EEO programme/policy?

Has this policy or programme been made available to staff?

Does your EEO programme/policy include training to raise awareness
of issues which may impact EEO?

Has your EEO programme/policy appointed someone to coordinate
compliance with its requirements?

Does your EEO programme/policy provide for regular reporting on
compliance with the policy and/or achievements under the policy?

Does your EEO programme/policy set priorities and
objectives?



Student Target Group

Year: 2022

Learning Team:Ōrongomai

Teaching and Learning Target

Strategic Goal/s

● Implement a school wide positive education programme that

improves the wellbeing and engagement of all learners..

Annual Goals

● Continue to develop systems for the early identification and acceleration of
priority learners

Baseline data
● 14 year 4 students  were below the  School Expectations in

numeracy at the end of 2021
● 7 boys

7 girls
● Ethnicity

1  x Chinese
1  x Fijian
1 x Middle Eastern
1 x Cook Island Maori
1 x other European
9 x New Zealander

● Break down of sublevels of strategies and knowledge (JAM)

Add/sub
strategy

Basic
Facts

Forward
Number
Sequence

Backward
Number
Sequence

Place
value

1 level 9 11 8 6 4

Annual Targets
By the end of Term 4, 14 Year 4  students who are currently below the Halswell School Expectations for

Mathematics  will be achieving ‘at’ expectation.



below students students students students students

2
levels
below

4
students

2
students

5
students

7
students

9 students

3
Levels
below

2
students

2
students

1 student

Enrichment Support History
2 students have had numeracy support in 2021
10  students have had literacy support in 2021

Other Information
1 student has had constant absences in 2021
3 students are EAL

History of Below School Expectations
5 x students have been below School Expectations since  Y2
3 x  students below School Expectation 2021 (no previous records)
2 x students below  School Expectation for 1 year
4 x students below School Expectation for 6 months

Key Improvement Strategies

When What Who Resourcing Monitoring/REflections

Early Term
In depth look at each child’s breakdown of specific learning
needs in numeracy and any barriers to learning.

Learning Team Term 1 Reflections



1 Collaborative discussion about possible interventions and
programmes.

This has been a very interrupted term. The data shows
improvement across sub levels with working on number
knowledge with TA. Very pleased with this.
We will discuss as a team early term 2 how we wish to move
forward and any common gaps we need to address.

Term 2 Gloss and JAM strategy testing will be another cross
check of this data.
Much of the information and resources Maths Leader has sent
has helped with our group instruction.
Still would like to meet with Maths Lead Teacher  re specific
needs in term 2.
Due to covid Teacher Aid couldn’t be released. She took small
combinations of children from studios and worked for 15 mins
with them each day.
Over the 11 week term we only had 6 weeks of Teacher Aid  as
she had covid and had to cover others that did also.
Also many of these children were also absent for long periods of
time.

Term 2 we will look at release for teachers .

The Buddy system has worked well and children have shown
Kotahitanga and assisted each other with their learning.
Independence is difficult for some of these students so the
buddy system offered them support and developed confidence.

Flipping the structure and teaching knowledge first:
We have scaffolded this learning into the knowledge required to
be able to do the rich task. Then bringing it to the task. This is
helping confidence and achievement.

Professional Development:
Still to find a course but 2 teachers  are enrolled in  Just in Time
Maths PD training through the ministry .
Numicon Training is still to be discussed.

Mid Term 1

Ongoing

JAM assessment completed

JAM results collated  and tracked to show accelerated
progress and gaps in knowledge  and discussed at every
team meeting. Progress and teaching approaches reviewed
and adjustments made where necessary.

T group teacher

Mid Term 1
and then
ongoing

Liaise with the Maths Leader and Maths Curriculum Team to
get innovative ideas to support target students.

Ōrongomai Team
Leader and Maths
Team member

Term 1 and
ongoing

A teacher aide will release one teacher each day at maths
time day in each studio to work specifically on their target
children.

TA/ T group
teacher

Enrichment

5  Hours TA
time per week

Term 1 and
ongoing

TA 2 days a week will take the target group for knowledge
games to reinforce the basic facts and knowledge gaps .

TA Enrichment

Term 1 and
ongoing

Buddy system in class to support and develop confidence.
Each target student will be buddies with a peer who is at
least one maths level above them.

T group teacher

Term 1 and
ongoing.

Early Term
1

Matific groups specifically leveled for practice of the
numeracy levels specific for each target student. Matific will
be used independently in the studio and available for home
learning.

Communicate with parents re accessing Matific at home.

T group teacher

T group teacher



Mid Year Assessment has been done and assessed.
Discussed at team meetings and next steps discussed.
Group teaching:
Specific problem solving based learning with materials
Teacher Aid will Take Team Leader’s  group on this day.
Support material has been sent home and contact made with
parents.

Observations
Difficult with not mixing teams.

Term 2 Reflections

Mid year data review
7 students have shown accelerated progress towards School
Expectations.Up one strategy level and 6 months improved
Overall Teacher Judgment.
6 students are still working towards School Expectations
1 student has left the school

● A separate document has details of each individual
child’s maths profile and progress over this year

The 7 students that have moved a strategy level are now sitting 6
months behind the target of  addition and Subtraction strategy
level Early 5. They will need to work hard on number knowledge
to support strategy thinking to maintain this progress.
All parents have been given support at parent conferences to
help assist them. 3  students of the next group have had  issues
with attendance over the last 6 months.
3 students are a concern as they have shown no strategy level
improvement and are currently 1 year behind School
Expectations..

Reflections

Term 1 and
ongoing

Pre-teach problems and scaffold the knowledge required for
success before group instruction to develop confidence and
pre-empt any barriers to learning for target students.
Teacher aide to specifically teach number knowledge
required for the rich task prior to the task.

Teacher Aide and
T group teachers

Enrichment
budget

Term 1 Investigate Numicon training for teachers and talk to the
Principal about accessing professional development funding.

Team Leader

Term 2-4 Participate in Numicon training.
T group teachers

PD budget

Term 2 Mid year assessment -

Collate and check against data gathered at the end of term 1.

T group teachers

Term 2 Group teaching with Team Leader Tuesdays.
Team Leader

Term 2 Observe Otawhitu using Numicon and see how this could
work in Orongomai.

Team Leader Team Leader
Release

Term  2 Support material to work on number knowledge has been
sent home to parents.

Team Leader
/parents

Term 2 Make materials support packs for those children in group
situations that need materials.

Team Leader

Term 3 Parent conferences-

Speak to all parents and inform them of their children’s
specific needs and how they can support them.

Give out maths packs of games and basic fact sheets for

All team teachers



Tuesday's group with the team Leader was very successful. All
children are confident, they take risks and enjoy the time to have
games and be supported throughout the whole lesson.

The Teacher Aid’s group  will be restructured so she supports
these children in class now as they were missing  out on the class
teaching. This gives flexibility for teachers to align her with those
in most need.

Term 3 Reflections:
In class support was helpful getting these children to work
alongside the Teacher Aid  and their buddies. Accelerated
learning occurred with 8 children now working in  early stage 5
for addition and  subtraction.
3 students seem to have made little movement but their
confidence and ability to give problems a go is improving.
One student is of  concern and suggest further testing for
underlying issues.
Retention of strategies is a concern with them as they all can do
this when supported but revert to stage 4 when not.
Most children are seeing skip counting or doubling and halving
strategies for mult/div.
Explicit teaching of place value is helping children see a way to
add numbers without counting on or back.

End of Year Reflections:
Despite interventions and specific targeted teaching we have
been unable to move students to  the  school expectation.
All students have made sub level progress ( all except one
student) and  have improved 1 year or 6 months progress.
These children may require further testing for Dyscalculia or
other underlying processing disorders.
One student had 50% attendance over much of the year and this
would have had an impact on the results for them.
To reach our  target these children had to improve up to two

home use that Team Leader made.

Term 3 In class support with TA alongside these children
Teacher Aid / T
group teacher

Term 3 TA booklet sent home.
SImple board games made to support learning number
knowledge at home.

Team leader and
Teacher Aid.

Term 4 Teacher Aid to continue to support target children in studios.
Timetabled to use enrichment maths boxes to help support
children in pairs.

Teacher Aid



years of level. Despite this, they have continued to progress and
suggest earlier intervention at the end of year one with the new
refreshed curriculum will pick up these children earlier.
Improving the add/ sub strategy level to mid stage 5 for these
students requires them to be confident using part whole thinking
or other strategies. Many of these children due to the above
comment about seeing patterns with maths have begun to use
place value and basic facts but still require support and practice.
We are optimistic that many of them next year will be improve to
stage 5 (end )if not stage 6.

What made a difference?
Individual teaching and support during maths.
For one term we had one teacher taking this group together and
this had the most significant result  as their confidence as
mathematicians and could develop specific objectives and
practice.
Engaging them in games and rich tasks to develop knowledge
and confidence.
Sending workbooks and games home to the parents to help
reinforce the basic facts knowledge.
Having action Stations where they work with buddies
independently.

Memory plays a big factor in the progress and ability to hold
numbers in your head, and many of these students have
definitely struggled with retaining maths patterns and facts.
Playing maths games and reinforcing basic knowledge has
improved many children’s sublevels in number knowledge and
basic facts which is evident in the level improvement in these
areas. This knowledge is imperative for progress to E5.

What hindered Progress?
Covid and not being able to use enrichment time across the
groups for teaching in term 1 and some of term 2.
Children’s basic knowledge of basic facts, place value  to use as a



strategy to be at Stage 5.
Some children’s attendance was a factor in making connections
and sustaining learning intentions.

END OF YEAR DATA

● 13 students  are now in this target group as 1 left.
● 0 children reached the target.

Improvement of the students in their knowledge and addition and subtraction.

Add/sub
strategy

Basic Facts FNS BNS Place value

No improvement 1
Student

Improved 1 level 11
students

2
Students

7
students

9
students

5
students

Improved 2 levels 2
student

5
students

2
students

3
students

6
Students

Improved 4
levels

1 student

Overall  improvement in OTJ
● 6 children improved by 6 months over the 2022 school year
● 6 children  improved by 1 year over the 2022 school year



● 1 child showed no improvement

Add/ Sub strategy improvement towards School Expectations of working at  late stage 5
● 8 children have moved from stage 4 -  stage E5
● 2 children moved from stage 2-3 to stage 4
● 2 children moved from stage 2-3 -  stage E5
● 1 child showed no movement

Final Break Down
10  children are 1 year behind School Expectations
2 children are 6 months behind School Expectations
1 child is 18 months behind School Expectations

WHERE TO NEXT / PLANNING FOR 2023

● Continued enrichment and teacher support for these children will be required.
● Numicon or other enrichment programmes.
● Testing for dyscalculia and other cognitive delays.


